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TEACHER TRAINING FOR WORK IN AN INCLUSIVE EDUCATIONAL
ENVIRONMENT: INTERNATIONAL EXPERIENCE

MIATOTOBKA BUUTEJIB JO POBOTHU B IHKJIIO3UBHOMY OCBITHBOMY
CEPEJIOBUILI: MI)KHAPOJTHUI1 JTOCBIJ

Abstract. The article explores the theoretical and practical aspects of preparing teachers for
professional activity in an inclusive educational environment. The research analyzes international
practices of teacher training within the European Union, focusing on the experiences of Luxembourg,
Denmark, Sweden, the Netherlands, and Austria. The study identifies the core components of effective
teacher preparation, including the development of inclusive competence, the formation of positive
attitudes toward learners with special educational needs, the acquisition of psychological, pedagogical,
and methodological skills, and proficiency in information and communication technologies.

The paper emphasizes that the successful implementation of inclusive education depends on
comprehensive professional training that integrates theoretical knowledge, practical experience, and
emotional readiness. It highlights the importance of preliminary assessment of teachers’ preparedness
for inclusion and continuous psychological support during the learning process. Based on the EU
experience, a structured training model is proposed, incorporating staged learning, participation in
workshops and internships, and close collaboration with special education professionals.

The practical significance of the study lies in the possibility of adapting the proposed approach to
national educational systems, thereby enhancing the quality of inclusive education and improving
teachers’ professional readiness for inclusive practice.

Key words: inclusive education, teacher training, international experience, professional

competence, pedagogical mastery, special educational needs.

AHoTaunif. Y cTarTi po3risAatoThCs TEOPETHYHI Ta MPAKTUYHI aCIIEKTH MIATOTOBKH Me1aroriyHuX

MpaliBHUKIB 10 MpodeciiiHoi MisIbHOCTI B yMoBax 1HKI0311. [IpoaHanizoBaHo MI>XKHAPOIHUN JOCBIJ
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oprasizallii CMCTeMH IiArOTOBKU BUUTENIB y KpaiHax €Bporneiicbkoro Corosy, 30kpeMa B JIrokceMOyp3i,
Hanii, [IBenii, Hinepnanmax ta ABcTpii. BusHaueHO KIIIOUOBI KOMIOHEHTH €(DEKTHBHOI MiATOTOBKU
BUMTEJIIB: PO3BUTOK 1HKIIO3MBHOI KOMIIETEHTHOCTI, ()OPMYBaHHS MO3UTHBHOT'O CTaBJICHHS 10 0Ci0 3
0COOJIMBUMH OCBITHIMHU IIOTpeOaMu, HaAOyTTS IICUXO0JIOTO-TTeJarOT1YHUX Ta METOJUYHUX YMIHb, a TAKOXK
BOJIOZIIHHS 1H(POPMALITHO-KOMYHIKAI[ITHUMHU TEXHOIOT1SIMH.

VY po0oTi miAKpecieHo, Mo yCHillHA peai3amis IHKI3UBHOTO HABYAHHS MOXIIMBA JIMIIE 32
YMOBH IIJIECIIPSIMOBAHOI MPOQECIHHOI IMATOTOBKHU MEaroriB, sSKa IMOEJIHYE TCOPETHUHY, MPAKTUYHY M
E€MOIIIHHO-I[IHHICHY CKJIa[I0Bl. ABTOPH HAaroJomYyOTh Ha BAXJIMBOCTI MOMEPEIHBOIT OI[IHKK TOTOBHOCTI
BYHTENIB 10 POOOTH B iHKIIIO3UBHOMY CEPEAOBUIIII Ta MICUXOJIOTIYHOT MIATPUMKH ITiJ] yac HaB4aHHs. Ha
OCHOBI aHamizy jaocBigy kpain €C 3amponoHOBaHO MOJEIb MIArOTOBKM IENaroris, Mo mnepeadadae
MoeTanHe HaBYaHHs, y4acTh Y TPEHIHTaX, CTA)KyYBaHHAX Ta TICHY CIIBIpaIlio 3 (paxiBIsIMHU CIIeHiaIbHOT
OCBITH.

[IpakTryHa 3HAYYIIICTH TOCTIKEHHS TTOJIATAE B MOXKIIMBOCTI aanTaIlii mpeCcTaBIeHOTO MiIX01y
JI0 YMOB HAIlIOHAJIBHOI CHCTEMH OCBITH, IO CIIPUSATHME ITiIBUIIEHHIO SKOCTI 1HKJIFO3UBHOTO HABYAHHS
Ta MpodeciiHOi TOTOBHOCTI MEAaroriayHuX KaJIpiB.

Kniwowuosi cnoea: 1HKIIO3WBHE HaBYaHHS, IIIJITOTOBKA BYMTENIB, MIKHAPOIHUH JOCBI,

npodeciifHa KOMIIETEHTHICTh, MEAarorivHa MaliCTePHICTh, 0COOIMBI OCBITHI MMOTPEOH.

Analysis of previous studies and publications. Analyzing the implementation of
individualized curricula designed for students with disabilities, Ilik (2017) emphasize that
teachers play a decisive role in shaping and applying such educational programs. They
argue that to create a productive and inclusive learning environment, teachers must be
proficientY in using the instructional methods and tools embedded within individualized
curricula. Therefore, professional development aimed at improving educators’
competence in this area is essential. Similarly, Kubacka (2020) highlight that teachers are
central figures in inclusive education, as they directly influence the formation of
knowledge, skills, and abilities among students with disabilities.

Florian (2017) stresses that teachers require specialized preparation to effectively
operate within inclusive educational settings. In her view, educators working with
students who have disabilities must fully comprehend their learning needs and be
adequately prepared to address them. Mngo (2018) explore similar perspectives and find

that while some teachers advocate for establishing separate schools for students with
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disabilities, others who have received inclusive education training express strong support
for its implementation in mainstream settings.

In Ukraine, Leniv initiated a major step toward inclusive teacher training in 2012.
Following the directive of the Ministry of Education and Science of Ukraine (Letter No.
43-20/3923 of 07.10.2011), a program for training «teacher assistants for
integrated/inclusive education» was launched for the first time at the Pedagogical College
of Ivan Franko Lviv National University. Additionally, since 2007, the course
«Fundamentals of Inclusive Education» had been experimentally introduced under
Leniv’s guidance (Leniv, 2014). Within this framework, Leniv (2014) developed a
structural-functional model for professional preparation of specialists capable of
implementing inclusion. The model consisted of three stages: (I) propaedeutic-
motivational, (IT) content-activity, and (III) operational-practical. These stages are closely
linked with wvalue-ideological, cognitive-competence, and reflexive-professional
components that define teacher assistants’ readiness for inclusive practice.

The cognitive-competence component is evaluated through SMART-based
information and strategic co-creation criteria. Building upon this, Sheremet, Leniv,
Loboda, and Maksymchuk (2019) conducted a study across three Ukrainian universities
to assess the development of the SMART-information criterion within future teacher
assistants’ professional readiness for inclusive education. Their findings indicated key
indicators such as awareness of inclusive education legislation and terminology,
understanding of inclusion implementation conditions, and the perceived necessity of
digital technologies in educational practice. The results demonstrated an urgent need to
enhance teacher preparation by integrating SMART-based approaches within higher
education. This focus on digitalization became particularly relevant ahead of the
widespread adoption of distance learning, including for students with special educational
needs. Notably, Leniv first proposed using SMART technologies for inclusion-related
teacher training at the II International Congress «Education of Children with Special
Needs: From Institutionalization to Inclusion» in 2016.

Schuelka (2018) identifies several core elements for the successful implementation

of'inclusive education: professional training, continuous support, and adequate resourcing
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for teachers. Kamenez (2019) reinforce this by asserting that detailed and well-developed
special education programs are necessary for effectively teaching students with
disabilities. They emphasize that teachers require targeted professional preparation to
gain both the theoretical and practical expertise needed to foster an inclusive classroom
environment. Similarly, Zagona (2017) maintain that before teaching students with
disabilities, educators must undergo specialized training in inclusive pedagogy.

Reynaga-Pefia (2018) propose that teacher training for inclusive education should
adhere to the principles of dialogical learning, combining theoretical instruction with
practical experience to cultivate essential teaching competencies. Ozel (2018) and Cretu
(2020) also underscore the importance of engaging with specialized literature that
explores pedagogical strategies for students with disabilities. They suggest that such
training should lead to measurable improvements in meeting learners’ diverse educational
needs. Forlin (2017) identify several key barriers educators must overcome when
preparing for inclusive practice, including resistance to managing inclusive classrooms,
limited professional expertise, and insufficient resources. Carballo (2021) add that
teachers’ readiness to implement inclusion depends largely on the outcomes of prior
training and their level of practical preparedness.

Blandul (2017) argue that developing psychological, pedagogical, and
methodological competencies should be the cornerstone of inclusive teacher preparation.
Their research shows that teachers with high levels of psychoeducational competence (the
ability to build supportive relationships with students) and methodological competence
(the ability to present material effectively) are better equipped to teach students with
disabilities. Pit-ten Cate (2018) also emphasize the significance of teachers’ professional
competence in fostering inclusive classrooms, asserting that educators who feel well-
trained demonstrate greater confidence and readiness to work inclusively. Sysko (2019)
supports this perspective, suggesting that inclusive competence can be cultivated through
participation in workshops, professional development courses, and collaboration with
experts experienced in disability education.

Onyesom (2021) outline personal qualities essential for teachers working in

inclusive contexts — such as fairness, empathy, patience, respect, tolerance, confidence,
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commitment, and appreciation. They highlight the importance of motivating students with
disabilities through individualized approaches to learning. Suc (2017) stress that effective
inclusive teacher training should promote collaboration between teachers and
occupational therapists, while Hedegaard-Soerensen (2018) point out that teachers benefit
greatly from cooperating with peers already experienced in inclusive settings. Such
collaboration provides opportunities for hands-on learning and the exchange of best
practices.

Morina (2017), after analyzing changes in teachers’ readiness, professionalism, and
competence following participation in specialized inclusive education training, concluded
that such programs significantly enhance educators’ knowledge and understanding of
teaching students with disabilities. Teachers also reported gaining deeper insights into
both the philosophy and practical aspects of inclusive education, as well as the diverse
needs of learners with disabilities. Gonzalez (2021) further observe that the preparation
of teachers for inclusive practice should focus on stimulating the socialization of students
with disabilities — a process primarily facilitated by the teacher. Likewise, Palomino
(2017) highlights the growing importance of information and communication
technologies (ICT) in preparing educators to teach students with special educational
needs.

While the growing body of research provides a strong theoretical foundation for
inclusive teacher training, there remains a lack of comprehensive practical frameworks to
guide implementation. This study, therefore, aims to examine how teachers are prepared
to operate within inclusive education systems by analyzing the experience of several
European Union (EU) member states.

Purpose of article. The overarching aim of this study is to explore the distinctive
characteristics of teacher preparation for inclusive education across selected EU
countries.

Research results. Within the European Union, inclusive education has become one
of the central pillars of educational strategy and policy. To support this commitment, the

European Agency for Special Needs and Inclusive Education (EASNIE) was established,
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serving as a unifying platform for collaboration among EU member states (European
Agency for Special Needs and Inclusive Education, 2021a).

Currently, 31 countries participate in the Agency’s work, which focuses on advising,
coordinating, and promoting inclusive practices across Europe’s educational systems.
One of its most influential initiatives is the project «Teacher Professional Learning for
Inclusion (TPL4I)», launched in 2018 and scheduled for completion in 2021 (European
Agency for Special Needs and Inclusive Education, 2021b).

The TPLA4I project is grounded in the belief that every teacher should possess the
competence and opportunity to support all learners, regardless of ability or background.
It emphasizes teachers’ continuous professional development and their comprehensive
understanding of the principles and practices underpinning inclusive education. The
overarching objective of the project is to enhance educators’ professional readiness so
that they can work effectively in inclusive environments and facilitate learning for all
students, including those with disabilities.

To better contextualize this study, the positions of EU member states in the Inclusive
Development Index (IDI) 2018 were analyzed. The findings indicate that Luxembourg,
Denmark, Sweden, the Netherlands, and Austria rank among the top ten of 103
countries assessed (Statista, 2021). Their high performance in this index reflects advanced
levels of inclusive development, robust social welfare systems, and a strong commitment
to equitable education.

Given their leading positions in the IDI ranking, the teacher preparation systems of
Luxembourg, Denmark, Sweden, the Netherlands, and Austria were examined in more
detail.

In Luxembourg, inclusive education is one of the principal focuses of teacher
training provided by the University of Luxembourg, Faculty of Humanities,
Education, and Social Sciences (University of Luxembourg, 2021). The program aims
to develop teachers’ ability to design personalized learning pathways, manage diverse
classrooms, and address the individual needs of students with disabilities. As part of the
country’s educational landscape, several specialized institutions serve children with

various disabilities, including the Centre d’Observation et d’Intégration Scolaires, Institut
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pour Déficients Visuels, Institut pour Enfants Autistiques et Psychotiques, Institut pour
Infirmes Moteurs Cérébraux (IMC), and Centre de Logopédie (Angloinfo, 2021).

In Denmark, educators who intend to teach students with disabilities are required
to undertake specialized training, such as a one-year program offered by the Danish
University of Education (2021). This training emphasizes not only pedagogical
techniques but also a holistic understanding of the social, emotional, and cognitive needs
of students with disabilities.

Sweden offers a broad spectrum of training programs for inclusive education,
granting teachers various levels of qualification upon completion. Specialized programs
focus on specific domains, including (1) language, (2) literacy and writing, (3)
mathematics, (4) hearing impairment, and (5) visual or other severe learning difficulties
(European Agency for Special Needs and Inclusive Education, 2021).

In the Netherlands, professional preparation for inclusive teaching typically
involves a two-year part-time Master’s program in Special Educational Needs. The
training combines theoretical study with practice-oriented modules to equip teachers with
advanced competencies for working in inclusive classrooms (European Agency for
Special Needs and Inclusive Education, 2021d). In addition to several local institutions
for children with disabilities, the country also hosts the Lighthouse Special Education
school in The Hague, which operates as an international model for inclusive teaching
(Lighthouse Special Education, 2021).

In Austria, educators are expected to complete additional courses focusing on early
intervention and inclusive practices. Such training is often offered by non-governmental
organizations on a fee-based basis (European Agency for Special Needs and Inclusive
Education, 2021). The Austrian model emphasizes early professional involvement in
inclusive programs, integrating teachers into applied learning environments at an early
stage of their careers.

Conclusions and prospects of further studies. The study confirms that
comprehensive teacher preparation for inclusive education yields substantial pedagogical
and social benefits. Through specialized training, educators gain essential knowledge,

skills, and attitudes for effectively instructing students with disabilities. They also
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strengthen their professional readiness and cultivate empathy and understanding toward
diverse learning needs.

Effective preparation involves multiple components:

« systematic theoretical study and the acquisition of modern teaching methods and
tools aligned with individualized learning plans;

« specialized training courses and ongoing professional support;

« access to relevant academic and methodological literature; and

« the development of psychological, pedagogical, and methodological competencies
that promote teachers’ confidence in inclusive environments.

As a result of such programs, teachers demonstrate a higher degree of professional
competence and are more capable of adapting to the diverse needs of learners. The
development of inclusive competence — through workshops, mentoring, and collaboration
with experienced professionals — enables educators to create equitable learning
opportunities for all students.

This research highlights the importance of drawing upon the experience of EU
member states, particularly Luxembourg, Denmark, Sweden, the Netherlands, and
Austria. The teacher preparation frameworks in these countries, supported by the
European Agency for Special Needs and Inclusive Education, can serve as reference
models for nations still developing their inclusive education systems.

One of the key contributions of this study is the proposal that teachers’ eligibility for
specialized inclusive training should depend on a preliminary assessment of their current
skills, attitudes, and psychological readiness. Evaluations conducted by expert and
psychological commissions ensure that only those educators who demonstrate both
professional competence and emotional resilience proceed to advanced inclusive training.

Upon completing such programs, teachers become capable of:

— identifying and addressing the unique educational needs of students with disabilities;
— participating in the design of individualized curricula;

— employing modern instructional technologies and evidence-based teaching strategies;
— fostering collaboration within the «teacher-parent-student» triangle;

—and exchanging best practices with other inclusive education professionals.
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The implementation of inclusive education training programs should proceed
through sequential stages, incorporating workshops, seminars, internships, and practical
placements in inclusive schools both domestically and abroad.

From a practical standpoint, the approach outlined in this study provides a replicable
framework that can be adopted by other countries beginning their transition toward
inclusive education. It underscores the importance of sustained professional learning,
cross-sector collaboration, and policy-level support.

Future research could extend these findings by designing and testing a
comprehensive international program for teacher preparation in inclusive education —
integrating the best practices of both EU member states and other regions such as the

United States.
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